
2018/19 ANNUAL REPORT FOR  

UNC SCHOOL OF SOCIAL WORK  

FIELD EDUCATION PROGRAM 
OVERVIEW 

This inaugural Impact Report for UNC School of Social Work Field Education Program provides a snapshot of the 

field team’s activities and program evaluation for the academic year 2018-2019.  

 

 

There were 243 MSW students in field 

placements for the 2018/2019 AY. By type: 113 

generalist students, 90 specialization-direct 

practice students, and 40 specialization-CMPP 

students. 

 

 

 

 

The majority of these 

students were placed in 

agencies serving the 

residents of North Carolina. 

Four students were placed 

nationally: two in 

Washington DC, one in NYC, 

and one in Boston, MA. 
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SELF-EVALUATION 

As part of their annual self-evaluation, the Field Education team gathers data from three surveys, (1) Student 

Survey of Field Placement & Field Instructor; (2) Student Evaluation of School of Social Work Field Faculty and the 

Field Education Program; and (3) Field Instructor Feedback. These three surveys were developed by the Field 

Education team, tailored specifically for our need. For 2018/2019, team member Robin Sansing developed a new 

survey instrument to evaluate student satisfaction with the matching process.  

The evaluation process for the UNC School of Social Work Field Education Program is a comprehensive one. We do 

not know of any other university that solicits the level of feedback from both students and agency field instructors 

as UNC-CH. 

HIGHLIGHTS FROM 2018/19 STUDENT EVALUATION OF SOCIAL WORK FIELD FACULTY AND THE 

FIELD EDUCATION PROGRAM, N=127.  

95.27% of the respondents selected “agree” to the question My field faculty member demonstrated an 

interest in my field experience. >1% selected “disagree”. 

96.85% of the respondents selected “agree” to the question My field faculty was available as often as 

needed. 3.15% selected “neither agree nor disagree”. No students selected “disagree”.  

97.65% of the respondents selected “agree” to the question Based on my identities, my field faculty 

member made me feel supported and appreciated. 2.37% selected “disagree”.  

88.19% of the respondents selected “yes” to the question Would you recommend your field faculty to 

other students? 7% selected “maybe”. 4.72% selected “no”.  

75.6% of the respondents selected “agree” to the question Field Team members (director, administrative 

assistance, and/or other field faculty) were available to meet with me as needed. 22% selected “neither 

agree nor disagree”; 2.4% selected “disagree” 

Common themes from the qualitative data for the question Overall, what recommendations would you 

make for improving the UNC-SSW Field Education Program: 

 Complaints about field forms (e.g. LACE too long, monthly reports are repetitive); 

 Need better process when students need to change placements (e.g. listen to students 

when they say they are having a bad experience, trust students when they express 

concerns); 

 Complaints about the placement matching process (e.g. confusing, meet with too many 

faculty, not transparent, not enough placements to choose from); 

 Negative experiences in field for students with marginalized gender and sexual 

identities.  
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HIGHLIGHTS FROM 2018/19 STUDENT SURVEY OF FIELD PLACEMENT AND FIELD INSTRUCTOR, N= 

127 

Nearly 84% of the student respondents indicated they would recommend their field placement to other students. 

Less than 3% responded no, leaving 13% responding maybe. The following graph shows percentage of responses 

to the thirteen qualitative questions in the survey.  

 Strongly 
agree/Agree 
% 

Neither agree 
nor disagree % 

Disagree/St
rongly 
Disagree % 

1. The initial interview with the field instructor and/or task 
supervisor helped me understand the types of projects and 
activities that were associated with my field placement. 

91.34 2.36 6.29 

2. My field instructor helped me identify and carry out learning 
activities in my field placement. 

96.07 1.57 2.36 

3. My field instructor helped me prioritize activities to focus on 
during my field placement. 

96.42 0 1.58 

4. My field instructor helped me process and learn from 
experiences in my field placement. 

96.85 2.36 0.79 

5. My field instructor helped create a space to address areas of 
diversity and difference. 

92.06 4.76 3.17 

6. My field instructor helped me identify my biases and consider 
the potential impact upon client and community systems. 

91.27 5.56 3.18 

7. My field instructor helped me integrate concepts learned in 
course work with field experiences. 

91.34 3.94 4.73 

8. My field instructor and I regularly discussed social work values 
and ethics. 

96.04 0.79 3.17 

9. My field instructor provided consistent feedback (both 
positive and corrective). 

93.7 1.57 0.79 

10. Based on my identities, I felt affirmed by my field instructor. 96.07 1.57 2.36 

11. I was able to contribute to decisions about learning activities 
I worked on in my placement.  

96.67 1.64 1.64 

12. I was satisfied with the types of learning activities I was able 
to work on. 

94.31 2.44 3.25 

13. My placement prepared me for the next step in my 
professional practice.  

96.75 1.63 1.63 

 

HIGHLIGHTS FROM 2018/19 FIELD INSTRUCTOR FEEDBACK SURVEY, N=86 

Using Qualtrics to gather data, field instructors are asked a combination of quantitative and qualitative questions. 

The survey was sent to 287 field instructors. Eighty six completed the survey. The field team was disappointed with 

a 30% response rate and will be developing strategies to improve this in the coming year.  
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Of the 86 respondents, 31% (n=27) indicated this was their first year serving as a field instructor for UNC Chapel 

Hill. Of these, 70% indicated they participated in New Field Instructor Orientation. Of those who participated in 

New Field Instructor Orientation, 95% believed the training adequately prepared them for their new role as a field 

instructor.  

Field instructors are asked to comment on their overall experience as a field instructor for the year, 77 

respondents answered this question.  Seventy-three wrote that the experience was a positive one, using words like 

“great” “wonderful” “adored” “outstanding” “excellent”. It is not uncommon for social workers to find professional 

enrichment in their experience being a field instructor, “I was able to strengthen my own practice and confidence”, 

“phenomenal learning experience which allowed me to grow as a leader and clinician” “interns keep me on my 

toes” “helped me refresh my practice and brush up on skills I had forgotten I have”.  

There were two responses (2.5%) classified as negative. One respondent wrote “this was not a good experience for 

myself nor for the student”. Another wrote, “while our student brought many positives to our organization, she 

was also a challenge to work with”.  

Field instructors were asked to comment on the “accessibility of the learning agreement, competency evaluation, 

and other forms”. Numerous complaints were noted to this question: length of evaluation, difficulty with sign-on, 

incompatibility with agency web browser, tedious, overwhelming. This feedback did not surprise the field team as 

it parallels feedback from previous years. Assistant Dean of Field Education, Rebecca Brigham, held weekly 

meetings with CITU in the development of a new database. Beginning Fall 2019, a new and improved platform will 

be introduced. New features in SSWIS 2.0 will address many of the concerns about technical interface.  

 

PLACEMENT MATCHING PROCESS, INCLUDING HIGHLIGHTS FROM THE MATCHING SURVEY 

Statistics for the Placement Planning Process for 2019/2020 

Ninety-one rising specialization students from all three MSW programs participated in the placement planning 

process. Students select a first, second, and third choice from available placements. All students received one of 

their three choices. The field team carefully matches students with available placements based on placement 

availability, student choice, and goodness of fit.  
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Highlights from Student Survey about the Matching Process 

The survey was sent to all rising specialization students (current two-year full time generalist students and 2nd year 

generalist students from both the Triangle Distance Education program and the Winston-Salem Distance Program. 

48 students responded (42% response rate).  

 Strongly 
agree/Some
what 
agree/Agree 
% 

Neither agree 
nor disagree % 

Disagree/s
omewhat 
disagree/St
rongly 
Disagree % 

I found the planning session to be helpful. 87.6 4.4 8.8 

I found the specialization planning information sessions to be 
helpful.  

86.8 5.3 7.9 

I found it helpful to connect with a student who is currently 
placed in an internship I was interested in.  

64.5 28.9 6.7 

I found the information in the field database (SSWIS) to be 
current and accurate. 

68.1 4.3 27.7 

Entering my planning guide on SSWIS was easy and made sense.  83.0 2.1 14.9 

After meeting with the field faculty, I increased my knowledge of 
placement options and was able to make an informed decision 
about my specialization year placement. There were placement 
options that matched my learning goals. 

87.2 2.1 10.6 

 

The field team will be reviewing this data further and make recommendations for improving the placement 

planning process for students. Most notably, making sure the information in SSWIS is up-to-date and accurate.  

IMPACT ON CITIZENS OF NORTH CAROLINA 

Field instructors were asked to give an example of how their student had an impact on either an individual, family, 

the agency, or the community. A sampling of the responses include: 

 Student was able to increase the capacity of our community to respond to the needs of people 

experiencing a housing crisis and homelessness both by doing directly support in our office and 

conducting research and evaluation of Orange County's Coordinated Entry system for Homeless Services; 

 Student was an integral member of our team soon after they joined us at Carolina House. They are a 

wonderful advocate for clients and they were able to present four times at conferences and workshops 

regarding gender-inclusive care in eating disorder treatment; 

 Our student impacted at least 25-30 patients and families. Just today one of his study participants wrote 

on her satisfaction survey that her conversations with the student had "been a blessing," and that the 

financial help she received for her and her children helped her tremendously; 

 Student recognized that her child client lacked in some of her subjects in school. She advocating for 

assistance whether that be in school tutoring or outside tutoring. She worked with the social worker as 

well as the foster mother to ensure that the juvenile received the assistance she needed to bring her to 

grade level; 
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 My student helped a family through a housing crisis involving an eviction, utilization of formal housing 

supports; 

 My student was largely responsible for finding, applying for, and supporting a client through the 

onboarding process for a client's dream job. This client's life has been drastically improved since she 

began working. The student identified what best motivated the client and found her a job that fit with the 

client's sense of self. It was an inspiring thing to see; 

 Student contributed greatly to conversations around our agency strategic plan and to research on 

evidence-based practice. Student has been extremely effective with the clients he has served as well; 

 Two interns did a Depression Remission Patient Intervention Outreach Project contacting 195 patients in 

primary care to assess depression, link back into care and resource finding. Helped patients get needed 

care! And help with depression remission rates across clinic; 

 Student created a crisis intervention manual that Chamber staff can use to support businesses going 

through crisis -- weather or otherwise. Student was pulled in to present with county emergency services 

training; 

 My student was able to complete (what will be) a very useful post-treatment survey about our SW 

interventions, education, and care.  We hope to use this to improve care; 

 All three students were facilitating the BASICS program at UNC Student Wellness, and had impact on 

helping freshmen understand drinking from a harm reduction perspective; and, 

 My student really reminded me the importance of thoroughly questioning and exploring- it is hard to 

explain, but our deep dive discussions I know made me a stronger clinician. 

In the spring semester, generalist students complete an agency-specific community, management, and policy 

practice (macro) gift.  The agency gift is planned collaboratively with the field instructor and field faculty.  Students 

submit for approval a written Agency Gift Proposal at the beginning of the spring semester.  

Below is a small sampling of the 113 agency gifts for this AY: 

 A PowerPoint on our school's Walk Zone.  I will use the PPT when advocating for students and families at 

PTA events - hoping to encourage families to attend School Board Meetings in order to advocate for a 

change in this policy; 

 The student helped with the We Honor Veterans Program which was a huge help. This is a program that 

our agency wants to focus on, but really need the assistance of interns due to time constrains and 

responsibilities of the staff. We wouldn't be able to accomplish developing this program without the help 

of our intern; 

 It was a workshop designed for moms & daughters ages 13-15 promoting sexual health called It's Ok to 

Talk About It; 

 A re-organization and completion of our master participant roster. It will help us track a number of data 

points that we would like to be but are not currently tracking, some of which may contribute to grant 

writing in the future; 

 My intern created a brochure that helps explain how earning income affects disability benefits. It is 

extremely useful. The student chose the gift based on a perceived need. She was correct; 

 There were many. In particular was research and guidelines for starting a support group for HIV+ trans 

individuals; 

 Compilation of information on public social services available our client families.  This will continue to be a 

resource for our volunteers in their work.  
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FIELD FACULTY SCHOLARSHIP  

The UNC Field Education Team is committed to making valued contributions to social work education and the 

practice of social work.   

STATEWIDE AND NATIONAL PRESENTATIONS 
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Transgender/ Gender Nonconforming Students in 
the Field: Experiences and Best Path Strategies 

Sansing, R. , Brigham, R. , Dews, D.  

Refugee Health and Wellness: Integrating 
Interprofessional Education into a Social Work 
Curriculum 

Josh Hinson 

Lessons Learned from two BHWET projects: Tips for 
IPE and Integrated Care 

Lisa de Saxe Zerden & Kanfer, M.  

Field Evaluation Instruments Designed to Measure 
Social Work Competencies: A Psychometric Analysis 

Todd Jensen & Brigham, R.  

Promoting Preparation for Interprofessional 
Collaboration by Incorporating 
Neurodevelopmental Concepts in HBSE Coursework 

Zuckerman, R.  and Theresa 
Palmer 

Social Justice in Field Settings: How Other 
Professions Integrate Social Justice Education 

Andrea Murray Lichtman & Amy 
Levine 

Creative Strategies for Interprofessional Education 
with MSW and Nurse Practitioner Students 

Dews, D. , Kanfer, M. , Theresa 
Palmer, & Lisa de Saxe Zerden 

Teaching Social Justice: Roadblocks and Strategies 
from Classroom to Practice 

Tauchiana Williams, Andrea 
Murray-Lichtman, Iris Carlton-
LaNey, Travis Albritton 

Navigating Racism in Social Work Field Education 
Brigham, R. , Selz-Campbell, L., 
Hall, J. (NCSU), Ross, T. (UNC-
Charlotte) 

Let’s Talk 
Racism 

Conference, 
Durham, NC 

The best intentions of trauma-informed care: 
Moving toward healing centered engagement that 
supports the whole student 

Lewis, J., & Williams, T. 

NC School 
Social Workers 

Association 
Fall 

Conference 

Engaging African American students and parents: 
Black girl magic. 

Williams, T. & Cooper-Lewter, C. 

NC AHEC 
Trainings 

Practical Applications of Mindfulness Strategies to 
Support Child and Adolescent Mental Health. NC 
Area Health Education Center, Charlotte, NC; 
Raleigh, NC; Fayetteville, NC, Greenville, NC. 

Levine, A.  
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FIELD FACULTY PUBLICATIONS 

Brigham, R., Sansing, R., Dooley, R., Zipoli, D., (2019) A conversation on creating trans-affirming social work field 

placements.  Field Educator, 9.1, http://fieldeducator.simmons.edu/article/a-conversation-on-creating-trans-

affirming-social-work-field-placements/ 

Levine, A. & Murray-Lichtman, A. (2018). Integrating social justice in field education. Field Educator, 8.1   

Murray-Lichtman, A. & Levine, A. (2019). Advancing social justice in field settings: What social work can learn from 

allied health professionals. Field Educator, 9.1 

ONSITE TRAININGS 

For academic year 2018/19, 85 people completed the face-to-face New Field Instructor training and 25 people 

completed the training online. Participants included a combination of field instructors, task supervisors, and other 

agency personnel. One advanced field instructor training was offered this year, Advanced Training for Field 

Instructors: Transitioning from Supervisor to Teacher. Twenty-two field instructors participated in this training.  

MOVING FORWARD 

Academic year 2018/2019 was a year of transition for the UNC SSW Field Team. Long time team member and 

associate director Jean Livermore retired. Karon Johnson, a graduate of the UNC MSW program, came onboard to 

teach in the MSW curriculum and oversee the adult mental health field placements. Denisé Dews moved into a 

newly created assistant director position.  

Field education doesn’t have a “season” like many academic programs. We have students in field placements year-

round. We have students in placements on the weekend and in the evenings. Below is a timeline of highlighted 

annual activities of the field education program.  

 Effective treatment for Oppositional Defiant 
Disorder and Conduct Disorder. NC Area Health 
Education Center, Charlotte, NC; Greenville, NC.  

Levine, A.  

Child Maltreatment Reporting and the Ethical Use 
of Professional Discretion. NC Area Health 
Education Center, Wilmington, NC. 

Levine, A.  

Early experiences alter brain architecture: 
Strategies to protect young children and their 
families, presented in Jacksonville and Greenville 

Zuckerman, R.  

Behavioral interventions with children and 
adolescents, presented in Charlotte and Raleigh 

Zuckerman, R. 

The impact of screen time on children and 
adolescents: Behavioral interventions for setting 
limits, presented in Jacksonville and Greenville 

Zuckerman, R.  

http://fieldeducator.simmons.edu/article/a-conversation-on-creating-trans-affirming-social-work-field-placements/
http://fieldeducator.simmons.edu/article/a-conversation-on-creating-trans-affirming-social-work-field-placements/
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FIELD EDUCATION ROLE IN THE SSW STRATEGIC PLAN INITIATIVES 

The field team is steadfast in their commitment to the School of Social Work’s Mission: Advancing Equity, 

Transforming Systems, Improving Lives. As such, we have made the following activities a priority for 2019/2020: 

 Develop strategies to attract and retain field instructors who represent diverse perspective; 

 Plan for field education opportunities to accommodate the unique needs of a 3-year part-time advanced 

standing program; 

 Create opportunities for field instructors to engage in dialogue and action to increase awareness and build 

skills to address injustice and inequity; 

 Participate in the comprehensive curriculum review to assess the MSW program’s field education model; 

 Increase interprofessional education learning opportunities for students in their field placement; and, 

 Increase the number of international field placement opportunities available to students.  


